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ABSTRACT

Purposes: This study aimed to critically analyze and evaluate the impacts of
educational policies in centralized systems on the quality of teaching—learning
processes and school governance. The primary problem addressed was how
structural centralization influences educational equity, teacher professional agency,
and systemic resilience in responding to contemporary pedagogical transformations.
Methods: A qualitative narrative-analytical review approach was adopted. Data
were retrieved through a systematic search of authoritative citation databases
(Scopus, Web of Science, ERIC, as well as institutional reports from the OECD and
UNESCO). Thematic analysis was employed to synthesize, categorize, and
conceptualize the core dimensions and consequences of centralized educational
policies.

Findings: Evidence synthesis revealed that centralized policies encounter major
structural challenges across four key dimensions: 1) the educational equity paradox
arising from rigid standardization and the neglect of contextual and cultural
disparities; 2) curricular rigidity, erosion of creativity, and diminished teacher
professional agency; 3) bureaucratic accountability, the predominance of high-
stakes assessments, and the reinforcement of surface learning; and 4) structural
inertia and inadequate responsiveness toward innovation and digital transformation.
Conclusion: Findings indicate that persistent mechanical centralization impedes the
attainment of 2lst-century educational competencies. Enhancing systemic
effectiveness and educational equity necessitates transitioning toward a “smart
decentralization” paradigm and establishing “multi-level governance”—a model
wherein macro-policymaking and equitable resource allocation are retained at the
central level, while pedagogical autonomy, curricular flexibility, and authentic
performance-based assessments are devolved to teachers and schools.

KEYWORDS
Educational policies, Centralization, Centralized curriculum, Teacher agency, High-
stakes assessment.
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